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Using mindfulness-based expressive arts practices in art education benefits Chapter1
both teachers and students, promoting present-moment awareness for increased What is the Mindful Studio?
problem solving and risk-taking in the creative process, and connecting physical, Chapter 2
emotional, and cognitive experiences for a rich learning environment. Expressive Arts, Creativity,

Throughout The Mindful Studio, you will discover centering practices to begin and Mindfulness

creative endeavors, mindfulness-based visual arts lessons with reflection ques- Chapter 3

tions, and lesson extensions to explore mindfulness in a variety of art modalities. The Art of Self-Care
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Imagine a classroom where all students feel safe to simply show up, be present The Mindful Studio and

to all facets of their amazing and growing beings, and respond through creative the Whole Student

and mindful practices.

Visit DavisArt.com/MindfulStudio to learn more!
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EDITOR'S LETTER

Left: Nancy with artist
and keynote presenter
Sarah Nisbett at the
2023 Michigan Art Edu-
cation Association Con-
ference. Right: A portrait
of Nancy created by
Emily Banol during
Sarah’s presentation.

Mindfulness

“In the art classroom, expressive arts and mindfulness inspire a consciousness that
leads to greater curiosity and exploration, offering a safe place for self-discovery.”

—Jane E. Dalton, author of The Mindful Studio: Cultivating Creativity & Well-Being in the Art Classroom

friend of mine once gave me a little cop-
per plate that he engraved with the words
“Be Here Now,” a concept that represents
being fully engaged in the present moment.
As a volunteer at the Georgia O’Keeffe Museum
in Santa Fe, I see this level of focus in many visi-
tors who are transfixed by her artwork. I think
O’Keeffe would be pleased.
This quote from O’Keeffe exemplifies her
approach to art:

When you take a flower in your hand and really look
at it, it’s your world for the moment. I want to give
that world to someone else. Most people in the city
rush around so, they have no time to look at a flower.
I 'want them to see it whether they want to or not.

One aspect of mindfulness that may feel more
familiar to you is flow, the state of mind that
happens when you become fully immersed in
an activity. You may be involved in something so
completely that you are surprised to learn that
hours have gone by. As artists and art teachers,
that is a familiar state we are happy to attain.

Another approach to mindfulness through art
is found in Sarah Nisbett’s Drawn on the Way: A
Guide to Capturing the Moment through Live Sketch-
ing (Quarry Books, 2021). Sarah is a self-taught
artist who began making quick drawings of other
people on the subway while commuting. She stated

in her introduction, “I only had a little time, a little
sketchbook, a bumpy subway ride, and a simple
pen to describe what I saw on the way.” During her
presentation (see caption above), Sarah gave us just
three minutes to mindfully focus and draw some-
one we didn’t know at our table using only a pen.
You can see some of the results in our photograph.

In This Issue

At the elementary level, in “Mindfulness in
Motion” (p. 24), Marci L. Drury describes how a
museum visit inspired her to have her students
mimic the poses of figurative sculptures.

In “The Garden of Joy” (p. 22), middle-school
teacher Pooja Nair introduces mindfulness by
engaging the five senses through nature.

In the high-school lesson “The Gratitude Proj-
ect” (p. 38), Tim Needles used the concept of grati-
tude as the focus of a printmaking project that
was shared with the school and community.

Many thanks to Jane Dalton, author of The
Mindful Studio: Cultivating Creativity & Well-Being
in the Art Classroom (available from Davis Publica-
tions) and Kristi Oliver, professional development
manager at Davis, for their editorial contributions
to the development of this issue.

Ty Mutlep

SCHOOLARTS.COM



Nothing beats a Bailey!

Powerful and Quiet!

The Bailey PRO pan with the Ergo Counter is an unbeatable
combination for throwing, containing all your trimming, and keep-
ing your tools organized and clean.

10 Year Warranty = Made in the USA

Get a Free Ergo Counter and Free Freight in the contiguous US
for PRO X and XL wheels.

Racks, Glaze & Wedge Tables Bailey Double Insulated Electrics

Heated Drying Cabinets Compact & Table Top Slab Rollers

Bailey has it all.
Best Selection!
Best Products!
Best Service!
Best Prices!

www.baileypottery.com
Toll Free 800 431 6067

Commercial Grade Slab Rollers

Pugmills and mixers

Bailey Manual and Power Extruders



40

19

24

36

22

34

26

38

42

29

MARCH 2024
MINDFULNESS

EARLY CHILDHOOD

A Moment of Mindfulness
JULIA L. HOVANEC Observational paintings of peace.

EARLY CHILDHOOD / ELEMENTARY 22

The Mindful Art of Keeping Others in Mind
RUTH BYRNE Creative problem-solving through collaboration.

ELEMENTARY

Mindfulness in Motion
MARCI L. DRURY Mimicking figurative sculptures with movement.

Redrawing the Classroom as a Model of Mindfulness
DANI SCHECHNER Multisensory moments via mark-making.

MIDDLE SCHOOL

The Garden of Joy

POOJA NAIR Fostering mindfulness with art and nature. 40

The Flower of Life
RAINE DAWN VALENTINE Exploring a sacred symbol of interconnectedness.

HIGH SCHOOL

The Senses Project
ROBIN BREWER Photographing the senses.

The Gratitude Project
TIM NEEDLES Expressing gratitude through printmaking.

ALL LEVELS

Threads of Love and Meditation
LAUREL H. CAMPBELL Embroidery as a means of meditation.

CONTEMPORARY ART IN CONTEXT

Morel Doucet
KARL COLE anD ROBB SANDAGATA
Self-Mythology

On the cover: Sara L., Morning
Reflection, grade twelve. See
“The Senses Project,” page 26. 42
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CO-EDITORS'

LETTER

Mindfulness

hether you come to practice mindful-

ness out of sheer necessity or conscious

decision, the outcome of this type of cre-

ative and contemplative practice is the
same. Jane discovered mindfulness as a natural
connection to her own art-making. She learned
that engaging in slow, repetitive movement and
suspending judgment while creating streams of
consciousness improved her overall well-being
and creative output.

Kristi noticed that her high-school students
were becoming increasingly stressed and having
difficulty focusing on the creative process. She was
looking for ways to help them engage more deeply
with their own art-making and really look at the
works of others to further understand the world.

Through our experiences teaching mindful-
ness through art at all levels, we have found that
the benefits have a ripple effect, moving outward
to support students in developing their sense of
wholeness and overall wellbeing.

This month’s theme of mindfulness seeks to
address the need for creative approaches that sup-
port the whole student: mind, body, and spirit.
Mindfulness is the state of being fully aware,
receptive, and focused on the senses in the pres-
ent moment. It is also a form of meditation that
can be practiced anywhere. We believe that by
practicing mindfulness through creative endeav-
ors, we can engage and assist all learners.

Expressive Arts Experiences

In this issue, we focus on the expressive arts,
which are an integrative, multimodal approach
that utilizes a variety of methods to help people
achieve personal growth. The focus is more on
the creative process than on the artistic product
and emphasizes self-expression as guided by
creative media and personal intention. Anchored
in simplicity, expressive arts experiences are
enhanced by working with a variety of media to
help open the senses and access the imagination.

Cultivating Mindfulness in the Classroom
Expressive arts are a natural partner with mind-
fulness because they focus on the process of
being in the present moment using all of the
senses. When implementing mindfulness in your
classroom, there are a few things to keep in mind:
1. Mindfulness Is Intentional: Cultivating aware-
ness is being present to what is happening
in the moment. In the art classroom, this
extends to materials, process, creative ideas,
and emotions.

MARCH 2024 SchoolArts

Top: Professor of art education and author Jane Dalton.
Bottom: Davis professional development manager Kristi Oliver.

2. Mindfulness Is Experiential: Embrace opportu-
nities to begin again, to explore, and to learn
from the past without setting limitations.
Focus on the process over the product.

3. Mindfulness Is Nonjudgmental: As artists, we
are always critiquing. In mindful practice, we
trust our intuition and connect with the cre-
ative impulse. This allows us to let go of our
inner critic so that we can explore, take risks,
and ultimately grow as artists.

The Need to Practice Being Present
The brain’s default is to take us away from the
present moment, whereas mindfulness brings us
into it. It’s also important to remember to PRAC-
TICE; just like making art is a practice, mindful-
ness is, too!

Both mindfulness and art cultivate pres-
ent moment awareness of the breath, the body,
thoughts, emotions, and creative impulses. The
aim of this issue is to provide purposeful experi-
ences to enhance self-awareness by participat-
ing in mindful making without judgment to
strengthen imagination and enhance the creative
process. We hope you find inspiration in the les-
sons and insights shared in this issue!
Jane Dalton, PhD is a professor of art education at the Uni-
versity of North Carolina at Charlotte, and author of The
Mindful Studio: Cultivating Creativity & Well-Being in

the Art Classroom, available from Davis Publications.
janedalton24@gmail.com; janedalton.com

Kristi Oliver, PhD is the professional development manager
at Davis Publications. koliver@davisart.com
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Color Monsters Early childhood

The Essential Question
How can students represent emo-
tions in art?

Objective

Students will use primary and
secondary colors to demonstrate
emotions in art.

Materials

air-dry modeling clay (white, red,
blue, and yellow), black perma-
nent markers, The Color Monster:
A Story About Emotions by Anna
Llenas

Procedures

1. Introduce the color wheel to
students and discuss how primary
and secondary colors are created.
2. Read The Color Monster: A Story
About Emotions (Little, Brown Books
for Young Readers, 2018). Ask
students to analyze what emotions
correspond to the colors in the
book. Then discuss with students
the connections they see between
their own emotions and color.

3. Students will create their own
color monsters using air-dry
modeling clay. Students first choose
what color they are feeling today

to create their color monster. (If

the color the student chooses is
secondary, demonstrate how to mix
the two corresponding primary-
color clays to create the secondary.)
4. After the body of the color
monster has been shaped, students
add facial expressions that reflect
the emotion they want to portray.
5. After the clay dries, students

add patterns or features to their
monster using a black permanent
marker (under supervision) to
create expressive, emotional lines.

Assessment

Students share their color mon-
sters in small groups and discuss
their emotions.

Majella Granados is a student at
the University of North Carolina at
Charlotte.

String Art middie school

The Essential Question
How can students use emotion to
make art?

Objectives

Students will engage in mindful-
ness to create a work of nonobjec-
tive art based on the breath.

Materials

acrylic paint, dish soap, 6" to 8" (15
to 20 cm) pieces of yarn or string,
canvases (stretched or board),
small and large plastic cups, palette
knives

Procedures

1. Guide students in a mindful
breathing exercise, asking them

to breathe slowly and notice their
breath in their body.

2. Demonstrate how to create a
wet base on a canvas with equal
parts paint and pouring medium
(dish soap).

3. Students choose two to five
paint colors and mix them in sepa-
rate cups with a 3:2 ratio of paint to
dish soap.

4, Students place a piece of yarn or
string into each cup, making sure to
saturate the yarn or string.

5. Begin guided breaths by direct-
ing students to inhale while they
place their paint-covered string
onto their canvas.

6. Instruct students to exhale as
they pull the string from the canvas
to reveal their first abstract form.
Students repeat this breathing
process with other paint-colored
strings until their composition is
complete.

Assessment

Students write three to four sen-
tences reflecting on the emotions
they felt during the exercise and
answer guestions relating to what
they noticed when they focused
on their breathing.

Vanessa VanDerveer is a student
teacher at Cuthbertson Middle
School in Waxhaw, North Carolina.

Expressive Doodles  etementary

The Essential Question
How can doodles create expressive
marks and symbols?

Objective

Students will explore doodling and
the process of mark-making to
create symbols and imagery.

Materials
drawing paper, markers, pencils,
colored pencils

Procedures

1. Students observe, discuss, and
analyze the work of Mr Doodle
(mrdoodle.com).

2. Share with students how the
doodle can create expressive quali-
ties through marks, scale, value,
colors, and shapes.

3. Students work collaboratively to
brainstorm ideas for their doodles
before working on their individual
compositions.

Personal Mandala

4, Students first draw simple doodle
lines and shapes on their paper
then add expressive marks to their
doodles and darken the lines with

a marker.

5. Students add color to complete
their doodles.

Assessment

Students share their doodles during
a class critique and discuss their
process and final projects.

Alycia Phillips taught this lesson as a
student teacher at Lincolnton Middle
School in Lincolnton, North Carolina.

High School

The Essential Question
How can students represent the
self through design and color?

Objective

Students will create a radially
symmetrical design with a style
and color that reflects themselves.

Materials

pencils, erasers, 22 x 7" (6 x 18 cm)
paper, rulers, watercolor paper,
watercolor paint, water cups, 12 x 12"
(30 x 30 cm) watercolor paper

Procedures

1. Have students create a stencil
using their name and a piece of
2V> x 7" paper. Students first fold the
paper in half, then write their names
along the fold. Students cut around
their names while the paper is
folded, loosely following the contour
of the letters. For a more intricate
design, students can cut some small
shapes along the fold.

2. Students use a ruler to find the
center of a 12 x 12" paper. Students
then lightly draw four lines to divide
the paper diagonally, vertically, and
horizontally.

3. Students place their unfolded
name stencil on the dot in the
middle of the paper where the lines
intersect. They align the fold of the
stencil along each of the lines, trac-
ing the stencil on all the lines rotat-
ing around the center.

4, The stencil will create overlap-
ping lines and shapes. Students
will edit and simplify their pencil
marks in the design to restore sym-
metry and closed spaces to the
design.

5. Students then choose a color
palette that best reflects their per-
sonality, then paint the shapes in
their design, keeping the placement
of colors symmetrical throughout.

Assessment
Students complete a self-reflection
and participate in a group critique.

Lindsay DeBlasio is a visual arts
teacher and PLC lead at Indepen-
dence High School in Charlotte,
North Carolina.



A Personal Journey

Jessica Westman

y journey into mindfulness
and meditation began long
before I stepped into a class-
room, nurtured by the teach-
ings of my Buddhist father. It has been
a foundational part of my life, and I
can’t imagine growing up with a dif-
ferent perspective.
AsIventured into my career as
an art educator, I soon realized that
most children lack the ability to center
themselves, hindering their capac-
ity to learn and create to their fullest

Art, in and of itself, is a
form of mindfulness when
approached with intention.

potential. After years of searching for
alternative methods to help students
find their inner balance, it became
evident that it was time to bring my
personal mindfulness practices into
the classroom.

The Link Between Art and Mindfulness
The significance of mindfulness in

the classroom becomes all the more
apparent when we consider that art, in
and of itself, is a form of mindfulness
when approached with intention. This
belief is fortified by the research of
Susan Magsamen and Ivy Ross, whose
enlightening book Your Brain on Art:

POINT OF VIEW

By painting facial expressions, this student embarks on a journey of iden-
tifying emotions and associating colors with unique feelings—from calm-
ing pinks to energizing hues. This mindful exploration helps students to

handle strong feelings and express emotions in a constructive way.

How the Arts Transform Us (Random
House, 2023) delves into the transfor-
mative power of the arts on our minds
and bodies. Their research reveals the
captivating idea that art naturally ush-
ers us into a state of flow where we are
fully present and engaged.

Mindfulness in Practice
Teaching in an urban Title I school,
I often witness students who grapple
with behaviors linked to underlying
triggers. While art inherently pos-
sesses therapeutic qualities, it gradu-
ally dawned on me that it couldn’t
always address the multifaceted chal-
lenges my students faced. With this in
mind, I embarked on a 200-hour train-
ing journey in trauma-informed yoga,
mindfulness, and social-emotional
learning (SEL) practices tailored for
the classroom, and the results have
been nothing short of transformative.
The dynamics of my classroom
underwent a profound transformation
when I integrated these programs. Now
when students come to art class, they
understand that we begin by centering
ourselves through mindful breathing
exercises. Next, we engage in mantras
containing positive affirmations about
ourselves. This five-minute routine has
yielded remarkable dividends. Refer-
rals have diminished, the quality of art
produced has soared, and students’ atti-

tudes have metamorphosed into those
befitting budding artists.

A Personal Journey

Reflecting on my two decades of
teaching, I can’t help but acknowledge
the pivotal role that mindfulness has
played in shaping me into a more
centered and mindful adult capable
of effectively navigating classroom
dynamics. Practicing mindfulness
with my students daily has not only
empowered them, but also fostered
my own growth as an educator.

I believe that my calling extends
beyond the confines of the art room. I
believe that it’s profoundly impactful
to teach children who are in a state of
perpetual imbalance how to regain
equilibrium independently. This
empowers them to take control of their
emotions and behaviors, ultimately
preparing them for the challenges
they’ll face outside the classroom. As
educators, we possess the immense
potential to transform lives through
the fusion of mindfulness and creativ-
ity, paving the way for a brighter and
more harmonious future. &~

Jessica Westman teaches art at Frederick Doug-

lass Elementary School in Winchester, Virginia.
westmanj@wps.k12.va.us

RESOURCE

Your Brain on Art: yourbrainonart.com
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THE MINDFUL STUDIO

Mindfulness Meditation: 5-4-3-2-1

Jane Dalton

ow do you create focus when
students are distracted or anx-
ious? A plethora of studies have
revealed the benefits of a mind-
fulness practice as an effective tool
for enhancing emotional and physical
well-being. Mindfulness is the practice
of purposefully focusing attention on
the present moment and accepting it
without judgment.

Engaging the Senses
The 5-4-3-2-1 technique calls for stu-
dents to pay attention, look around the
classroom, and find five things they
can see, four things they can touch,
three things they can hear, two things
they can smell, and one thing they
can taste. By focusing on their senses,
students can shift their attention from
distraction and stress and cultivate
present-moment awareness.

This activity offers a fun and engag-
ing way for students to experience

12 MARCH 2024 SchoolArts

calm as they notice their environment
with greater awareness. Grounding
techniques such as 5-4-3-2-1 can be

By focusing on their senses,
students can shift their
attention from distraction and
stress and cultivate present-
moment awareness.

done anytime and anywhere. Guide
students through the steps below.

Procedures

1. Take three deep breaths before
beginning. If you need more time
to allow your thoughts to slow
down, repeat and continue mindful
breathing for one minute.

2. Follow the sequence and allow your-
self time to observe and use your
senses mindfully.

. Notice five things you can see. This

can be anything in the art room or
outside a window.

. Next, notice four things you can

touch. This can be your hand, hair,
arms on top of the desk, or any

art materials nearby. You can also
notice the ground beneath your feet
or the sensation of your feet inside
your shoes.

. Notice three sounds you can hear.

This can be internal sounds like
your stomach growling or the sound
of your breath, or external sounds
like the class bell, outside traffic, or
the shuffling of feet.

. Notice two scents you can smell.

Notice the scents in the room or
your own clothing or skin.

. Notice one flavor you can taste. It

could be the aftertaste of a snack
or recent meal, or you could move
your tongue in your mouth and
notice what you taste.



8. End the exercise by taking a long
deep breath, pausing, and simply
notice the sensations you experi-
enced.

Art Extension

Invite students to recall one of the
strongest sensations they experienced
during the 5-4-3-2-1 procedures. This
could be an object they saw in the art
room or through the window, some-
thing they touched and would like to
explore through drawing, or any of the
sensations they felt.

Students can create a realistic or
abstract drawing of the scents, sounds,
or flavors to capture the moment.

Any media or material would work to
engage students’ senses with creative
expression. &

Jane Dalton is a professor at the University of
North Carolina, Charlotte, co-editor of this
issue, and author of The Mindful Studio: Cul-
tivating Creativity & Well-Being in the Art
Classroom, available from Davis Publications.
janedalton24@gmail.com; janedalton.com

Above: Sierra M., listening to emotions. Below, left to right: Beth G., listening to sounds of spring. Robin B.,

listening to sounds at home. Adriana V., listening to the clock.
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MANAGING THE ART ROOM

Modes of Mindful Art-Making

Katie Gill-Harvey

indfulness is one of those

words I feel like I see every-

where these days, and like

with so many other popular
buzzwords, it seems like there are
lots of different definitions for what
mindfulness actually means. For me,
mindfulness is any activity that turns
your attention inward and gives you a
chance to really listen to the informa-
tion your body, brain, and senses are
trying to give you.

In our busy world, our brains are
often bombarded with so much infor-
mation that it can overwhelm our
nervous systems, making it hard for
us to recognize our own thoughts and
feelings. We often see students (and
adults) who seem stuck, overwhelmed,
frustrated, and sometimes even angry
or sad. Many people agree that this
is why incorporating mindfulness
practices in schools and classrooms is
extremely important.

The Art Room Is the Answer

This leads us to the question of how
we can incorporate mindfulness in
our schools. One great way is in the art
room. The act of making art is unique

The arts provide students
with opportunities to reflect
and process, allowing them
to express and identify the
feelings they are working
through each day.

in that it requires the simultaneous use
of multiple different sensory systems.
When multiple sensory systems work
together, they reinforce the connections
between our brains and our bodies.

The act of making art is a great way
to introduce students to mindfulness,
and many art teachers are already doing
this in their classrooms, even if they
don’t realize it. I categorize mindful
art-making as either repetitive work or
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A student working on a Zentangle design, an example of repetitive work,

sensory work. Both reinforce the brain-
body connection that is mindfulness.

Repetitive Work

Any kind of artwork that allows
students to repeat the same action

or movement over and over can be
described as repetitive work. Zentan-
gle, weaving, pinch pots, crosshatch-
ing, and pointillism are all examples
of repetitive work you may already
do in your classroom. Our brains are
constantly toggling back and forth
between two states: the Task Posi-
tive Network, where our brain is on,
focused, and ready to work; and the
Default Mode Network, where our
brains have time to think, process, and
make connections.

Both networks are very important,
and our brains need time in each dur-
ing the day. When we’re in school or at
work, we use more of our Task Positive
Network brains, but we can use cues

to tell our brains to take a break in the
Default Mode Network. Activities like

repetitive motion send a signal to our

brains that it’s okay to rest.

Color Meditations

Artist Lisa Solomon writes about what
she calls “Color Meditations” in her
book A Field Guide to Color: A Watercolor
Workbook (Shambhala, 2019). In these
meditations, Solomon uses watercolors
to create repetitive lines, shapes, or
colors. She describes how she started
using Color Meditations as a practice
she could do whenever she had time,
even for just a few minutes.

Inspired by Solomon, I have used
Color Meditations with students as a
brain break or even to ease transitions.
Solomon uses watercolors for her med-
itations, but I've also done these with
markers, crayons, or colored pencils.

CONTINUED ON PAGE 50.
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POINT OF VIEW

Erasure Poetry:
A Mindful

Practice for
Educators

Jenna S. Green

n today’s fast-paced world, mind-

fulness and other contemplative

practices aid us in slowing down and

returning to a compassionate, obser-
vational place. Within the Center for
Contemplative Mind in Society’s Tree of
Contemplative Practices can be found
various approaches to practicing con-
templation, such as contemplative arts
and contemplative reading. So, how can
we integrate more of these practices

With this approach, educators
can create introspective
practices that reflect on their
own words and the thoughts of
those who have inspired them.

into art spaces, and how can we expand
the meaning and practice of contem-
plative arts?

With so much emphasis on integrat-
ing mindfulness into art classrooms,
museums, and community art pro-
grams, I wonder what artistic practices
educators use for themselves to culti-
vate present-moment, compassionate
awareness. How can they cultivate a
sustainable practice that reinforces
their teaching philosophy? And how
often do they take time to reflect on
those philosophies? How can a mindful
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An activity table at the NAEA National Convention for the Caucus on the Spiritual
in Art Education with colored pencils, printouts from two of bell hooks’ Teaching to
Transgress, and stickers, April 2023.

art practice, in this case, an erasure
poetry practice, offer alternative ways
to be mindful and present?

Mindful Exploration: Erasure Poetry
Erasure poetry is just one of hundreds
of creative writing formats. With this
approach, educators can create intro-
spective practices that reflect on their
own words and the thoughts of those
who have inspired them. The first
time I experimented with this prac-
tice was as an activity at the Caucus in
Spiritual Art Education’s Un-Business
Meeting at the National Art Educa-
tion 2023 Convention in San Antonio.

I didn’t know who would show up, let
alone what materials they would bring,
so I provided pages from bell hooks’
Teaching to Transgress. While this has
become a seminal text within educa-
tional spaces, it could also serve as a
crucial text for art educators who cul-
tivate mindfulness, center wholeness,
and explore notions of well-being and
holistic education.

The Erasure Poetry Process

1. Printyour current teaching philoso-
phy (this could be from your web-
site, last review, or other means). If
you do not have one, consider either
writing one (up to a page) or print-
ing a statement you admire.

2. Slowly read through the statement.
Notice your breathing as you read
each line. Be aware of how your
body feels as you read.

3. After reading it the first time, sit
still, close your eyes, and take sev-
eral breaths.

4. Openyour eyes and return to the
statement. Identify one to three
words that you consider essential
parts of your teaching philosophy;
these will be your anchor.

5. Identify connecting words to unify
your thoughts.

6. With whatever writing materials
you like (pencil, marker, colored
pencil, etc.), work on covering up
the remaining words. Here you can
create shapes or designs around the
anchors or connecting words. &-

Jenna S. Green is a PhD student in art and
visual culture education at the University of
Arizona. jsgreen@arizona.edu;
jennashiragreen.com

RESOURCES

CMind. (2021). The Tree of Contemplative
Practices [Illustration]. The Center for
Contemplative Mind in Society.
contemplativemind.org/practices/tree
hooks, bell. (1994). Teaching to transgress:
education as the practice of freedom.
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Ruth Byrne

here are many things my eight-
year-old and I have in common.
One example of this is that noth-
ing irritates me more than some-
one telling me to take a deep breath and
relax. I do enjoy taking deep breaths
and engaging in reflective activities
such as yoga and doodling—I know it
helps me slow down and reflect—but
when an administrator urged us to
practice mindfulness and teach it to
our students, it rubbed me the wrong
way, and I've been trying to figure out
why. After starting this new school year
with a big, messy collaborative project,
I think I've figured it out. Getting your
mind and body to calm down is only the
first step; working through what made
you frustrated in the first place is what
makes that mindfulness meaningful.
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Previous page: Students reflect on the finished collaborative work through the language
of drawing. Above, left: Students create a shared cardboard surface on which subsequent
classes would construct new ideas. Right: Students of all ages, from pre-K to grade six,

shared the painting surface.

Outside the Vacuum

Mindfulness strategies are often taught
in a vacuum (e.g., meditating when
your surroundings are conveniently
calm). The benefits from those sooth-

Getting your mind and body
to calm down is only the first
step; working through what
made you frustrated in the
first place is what makes that
mindfulness meaningful.

ing experiences are not always easy

to apply in stressful or collaborative
workspaces. Students need supportive
opportunities to apply their mindful-
ness training so they can work through

misunderstandings and conflict, or
they risk papering over problems with
self-soothing techniques. I wanted to
come up with a way to contextualize
mindful strategies so students could
practice self-regulation while talking
through an uncomfortable feeling with
a friend or listening to another person
without jumping to conclusions.

An Authentic Difficult Situation

The solution was surprisingly simple.
I'would give students a collaborative
assignment with no obvious solution,
and we would mindfully work through
the difficulties we encountered with
painting and conversation. Students
were given just a few minutes, some
cardboard, glue, and scissors to create
a shared surface that would later be
painted. Many students got halfway
through a great idea, leaving clues for
the next group to pick up on; some
students completed a small, effective
cardboard illustration; and all students
had to entrust their artwork to students
in future classes. When those future
students arrived, they were perplexed
by the cardboard beginnings, some-
times misinterpreting, sometimes
adding on, or constructing new ideas.



At this point, the visual conversation
was easy, and students had no trouble
finding ways to fit into or build onto
the artwork.

Collaboration and Discussion
Collaboration, however, isn’t always
easy. Communication can be imper-
fect; partners may make mistakes or
have ideas that differ from your own.
Instead of my usual approach of com-
bining individual artworks to create

a whole, all 580 students worked on a
single surface with little time or room
to spare. When classes returned the
following week to paint, there were
gasps of excitement, happiness, horror,
and despair as they discovered what
had changed. While some were thrilled
with the new additions, others felt their
work had been destroyed, covered up,
or misunderstood.

Students painted paths and symbols to create unity, working with existing marks and honoring other students’ previous designs.

Through honest conversation, we
acknowledged and worked through
uncomfortable emotions to engage
with the project as it was now. We
referred back to artist Jason Lord’s
collaboration with Peter Deligdisch,
in which the artists communicated
through the language of drawing
rather than words. Lord and Delig-
disch’s drawings ran around their
cardboard space like crossing paths,
mapping and overlapping spaces, and
stacking visual information like an
analog circuit board.

Student Solutions

I asked students to think about how
these artists might have responded to an
interruption in their vision without eras-
ing each other’s work. They suggested

CONTINUED ON PAGE 50.
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Pooja Nair

inding moments of calm and mind-

fulness in a classroom setting can

be difficult. As art teachers, we

have the ability to bring serenity
into our classrooms and guide students
to embrace their creativity while prac-
ticing mindfulness. Welcome to the
Garden of Joy—an inspiring lesson that
encourages students to embark on a
mindful adventure while using their
senses to create art amidst the beauty
of nature.

Artists Connect with Nature

Nature has long served as an inspira-
tion to artists, including Claude Monet,
Georgia O'Keeffe, and more recently,
Lorenzo M. Duran and Miranda Lloyd.
Stepping into nature sparks creativity
and deepens our connection to our sur-
roundings. Artists can immerse them-
selves in the present moment, absorbing
their surroundings without distraction
as they reflect on the beauty, cycles, and
rhythms of the natural world.

Connecting with nature often
induces a state of flow characterized by
complete immersion and focus on the
task at hand. Artists in this state lose
track of time, allowing their creativity
to flow freely and spontaneously. They
tap into their emotions and the emo-
tions evoked by nature and channel
these feelings into their artwork, creat-
ing pieces that not only reflect external
landscapes but also inner landscapes
of emotion and contemplation.

Preliminary Activity:
Colors, Textures, and Senses
Begin this creative journey in the class-
room by guiding students to recognize
their feelings without judgment. Ask
them to write down the emotions they’re
feeling on a page in their sketchbook.
Next, invite students to express their
emotions on the same sketchbook page
using three chosen colors and textures.
Encourage them to notice the textures
and colors that make them feel at ease.
Ask them to leave spaces for blossoms
to emerge during the next step.

Engaging the Senses

Sight: Equipped with their textured
sketchbook paper, students observe
vibrant colors, intricate shapes, and pat-
terns in nature. They focus on delicate
petals, dancing light and shadows, and
the captivating visuals around them.

Sound: While sketching, students close
their eyes and listen to the sounds—
leaves rustling, birds singing, and the
gentle breeze. These sounds become
part of their creative experience.

Touch: Students feel leaves, petals,
and bark with their fingertips. They
immerse themselves in the textures
and temperatures of nature.

Smell: As sketches take form, students
inhale fragrances of blooming flowers
and fresh earth. Each scent deepens
their artistic journey.

Taste: Consider offering students a
piece of fruit or a sip of herbal tea,
linking the sense of taste to their
exploration.

Main Activity: Creating in Nature
Empower students to use their height-
ened senses to create artworks in a
garden, paying tribute to the beauty of
nature and their own introspection.
Begin in the classroom by asking
students to craft a textured backdrop
that will mirror the garden’s diver-

In a world full of distractions,
this lesson offers students a
peaceful haven to rediscover
their creativity through nature.

sity. Students can use texture plates,
sponges, or paper towels to create their
backgrounds. Play some soft, calm
music to set the tone.

Among the petals and leaves, guide
students to sketch the essence of the
garden, interpreting its soul through
contour or blind contour lines. Encour-
age students to let go of perfection.
They can use gel pens, micro pens, col-
ored pencils, or markers.

Students can add words or any other
intricate details or embellishments to
finish their work.

The Gift of Sensory Art

Students are empowered to write about
their sensory experiences thanks to the
Garden of Joy. This lesson hones stu-
dents’ artistic abilities while cultivating
mindfulness and nurturing a sense

of present-moment awareness with
their environment. In a world full of
distractions, this lesson offers students
a peaceful haven to rediscover their
creativity through nature. By observing
and creating, they’ll elevate their inten-
tional creativity, resulting in artwork
that mirrors their unique perspectives
and mindful connections. &

Pooja Nair is a visual art teacher at J.T. Wil-
liams Secondary Montessori in Charlotte, North
Carolina. @artndzine @create.art.daily

NATIONAL STANDARD

Creating: Conceiving and developing new
artistic ideas and work.
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ELEMENTARY

Top, left: Alice and Lark, grade three, mimic the
pose of Columbus by Edmonia Lewis. Right:
Edmonia Lewis, Columbus, ca. 1865-1867.
Marble. High Museum of Art. Gift of the West
Foundation in honor of Gudmund Vigtel and
Michael E. Shapiro. Accession number 2010.71.

Bottom, left: China, Seated Guanyin, Ming
Dynasty (1368-1644), 15th-16th century.
Bronze. Harn Museum of Art. Gift of Dr.

and Mrs. David A. Cofrin. Object number

2003.8.1. Right: Braylen and Lark, grade

three, mimic the pose of Seated Guanyin.
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Marci L. Drury

n the climactic scene of Stephen

Chow’s Shaolin Soccer, an underdog

character becomes the goalie and

uses tai chi to redirect the massive
energy of Team Evil’s kick. She is able
to harness the momentum of the ball
into a winning goal.

My students relocate from another
building into the art room weekly.
Morning classes tend to arrive hungry.
Later in the day, classes arrive straight
from recess or lunch in our outdoor

Mindfulness gets students
calm, centered, focused, and
ready to learn every time.

cafeteria. Students may come to art
class after a difficult test or assign-
ment. Wherever they come from,
students need to self-regulate as they
transition to art.

Beginning with Breathing

Last year, Iled the class in a mind-
fulness session to help students get
calm, ready, and focused. We breathed

deeply for sixty seconds while watch-
ing calming countdown videos. After
a few weeks, we posed like trees,
stretching our arms as we exhaled. It
was enjoyable for most, but some stu-
dents found it boring—and I was not
thrilled about using instruction time
on breathing instead of art.

Inspiration from a Museum Visit
When I was student teaching, I took
yoga classes to help with stress. I
drew on techniques like sitting in

the lotus position and exhaling using
lion’s breath, hissing breath, or laugh-
ing breaths. On a trip to the Harn
Museum of Art, I saw a sculpture of
Ganesh, a gilt bodhisattva sculpture
from seventeenth-century Korea, and
other sculptures from the museum’s
Asian collection.

Inspired by that visit, I showed stu-
dents an image of the Ganesh sculpture
and explained the significance of the
lotus on which the bodhisattva sits.
Lotus flowers are a symbol of purity
and beauty, blooming in mud. They
stand for the idea that no matter what

you are going through, you can still
rise up and be great. I avoided the reli-
gious aspect of the piece and presented
it as a multicultural work of art.

I showed students other figura-
tive sculptures and asked them to
mimic the poses with their bodies.
They enjoyed it so much that I con-
tinued doing it throughout the year. I
scoured art books, searched art muse-
ums’ digital collections, and visited
the Cummer Museum in Jacksonville,
which happened to be showing the
famous sculpture Shiva as Lord of
Dance (Nataraja).

I put in the time to do research and
find figurative sculptures that would
provide students with an enjoyable
challenge, such as the sculpted heads
Jun Kaneko exhibited at the Dixon Gal-
lery and Gardens in 2015.

Ending with a seated figure for the
last pose became a natural way to get
students into their seats and ready for
their art lesson. Sometimes we would
discuss the sculptures, and I was

CONTINUED ON PAGE 50.
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Robin Brewer

hat do you think of when

you hear the word mindful-

ness? For me, it means find-

ing peace through being in
the moment. When you think about it,
that’s just what a photographer does—
observe and focus in on the visual
importance of a moment, preserving
an experience to share or revisit in the
future. Some photography will trans-
port viewers to another place through
imagery that prompts them to remem-
ber sounds, smells, favorite foods, and
past visual experiences. It is this aspect
of photography that I recently found to
be most helpful in reaching my students
and encouraging them to slow down.




Left to right: Brooke M., Free, grade ten. Mary L, Lantern, grade twelve, Sara L.,

Morning Reflection, grade twelve.

At the end of the 2020-2021 school
year, many students were experienc-
ing fatigue and apathy after a year of
virtual education. A few high-school
students were in my photography class-
room for in-person instruction, but the
majority were still online. I needed to
mix things up and give students a break
from looking at their screens. Mind-
fulness was also being utilized in our
district as a strategy to help students
focus, so I began brainstorming ways to

combine photography and mindfulness.

The Seven Senses

The act of photographing in a mindful
way can serve two purposes. First, the
photographer benefits from entering

a state of quiet self-reflection while
shooting what they see, hear, smell,
taste, and feel. Second, the viewer ben-
efits from this process through shared
sensory events like the smell of coffee
or the sound of traffic.

After reviewing the traditional five
senses (sight, smell, touch, sound, and
taste) with my students, I told them
that there are at least two other senses

to consider. I introduced them to the
vestibular sense, or sense of move-
ment and balance, as well as the pro-

The Senses Project was the
ultimate culminating exercise
because students combined
their technical photography
knowledge with the mindful

practice of slowing down.

prioception sense, which refers to our

own awareness of our body.

I prompted students with questions
for each sense:

* Sight: What is beautiful? Does a
photo have to show beauty to be a
“good” photo? When you are out and
about, what catches your attention?

« Smell: If you've ever been fishing,
you know just what that smells like!
Or maybe you can imagine it... How
can you show the scent of something
in a photo?

* Touch: Does the subject have a
unique texture? How would it feel

to touch it? How can you shoot the
photo to emphasize that texture?

 Taste: Many of us have taken food
photos before. Can you take a photo
that would make someone’s mouth
water?

* Sound: What does it sound like when
you are in the city, out in nature, or
in a busy café?

» Vestibular: Where are you? Are you
still or moving? Challenge yourself
to show movement in your photos.

+ Proprioception: Can you create a
photo that emphasizes your point of
view? (By shooting down at your shoes
or holding something in your hand.)

Mindful Photography

For the Senses Project assignment, I
asked students to shoot images that
recall the senses. Over the course of
two weeks, students took walk breaks
around the school or shot new pho-
tos if they went out. They could also
shoot some photos in and around their
home. Students were encouraged to

CONTINUED ON THE NEXT PAGE.
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shoot many photos, then curate the

best ones to show the rest of the class.
I gave them some tips before they
went out, including:

» Take a deep breath. Relax. Can you
smell anything? What is creating
the scent?

¢ Get in touch with nature. Go for a
walk. No earbuds. Just look, listen,
smell... Let yourself think about
whatever comes to mind.

* Remember and connect with what
you see. What is your relationship to
the things you see? Do they remind
you of another time or place?

* Look closer and zoom in mentally
and with your camera. Is it a field?
Isit atree? Isit a branch? Is it a leaf?
Is it an insect? Keep looking for the
things you forgot how to notice, like
textures and patterns.

e Visualize and compose with a focal
point in mind. What do you want Top: Sameeha S., Rainy Day,
people to see and feel? g?&i%ﬁ%ﬁf;ﬁﬂ tﬁ;’;‘fg

e Don’t overthink it! Almost anything
you photograph can be associated
with the senses. Look for the things
that interest you, find the best com-
position, and take that photo!

Presenting and Discussing

After two weeks, students presented
their best photos in a slideshow pre-
sentation and shared stories about
their favorites. I found that this
assignment produced some of their
best work and also led to good class
discussions. The Senses Project was
the ultimate culminating exercise
because students combined their tech-
nical photography knowledge (camera
settings, techniques, and composition)
with the mindful practice of slowing
down and experiencing their world
through the senses. &~

Robin Brewer is an art educator and depart-
ment liaison at Garnet Valley High School in
Glen Mills, Pennsylvania, and NAEA Secondary
Division Director-Elect.
robinbrewerpaea@gmail.com

NATIONAL STANDARD

Creating: Generate and conceptualize
artistic ideas and work.




CONTEMPORARY ART IN CONTEXT

Self-Mythology

orel Doucet is a Miami-based, Haitian-American mul-

tidisciplinary artist and arts educator who explores

climate change, gentrification, and displacement

among communities of the African diaspora through
sculpture, printmaking, and illustration. He views his art as
a celebration of nature within the Afrofuturism movement.
Afrofuturist art incorporates futuristic and science-fiction
themes with elements of Black and African culture.

Grounded in Nature
Doucet’s art is a record of his journey as a Haitian immi-
grant, often using the human figure as a metaphor. He con-
siders his work to be narratives of a “self-mythology.” This
mythology references climate change and sea-level rise in
his home of Miami, Florida; environmental destruction;
and the displacement between descendants of the African
diaspora and their original physical environments. Doucet’s
works, whether they are created in porcelain, earthenware,
or paint, start with a grounding in the beauty of nature,
highlighting the flora, fauna, and people of Miami’s Little
Haiti neighborhood. He depicts gentrification as a threat to
both the environment and the people who live there.
Doucet has mastered a wide range of media in his work.
His references to birds, flowers, fauna, coral reefs, and
even human physiology all represent the close relationship
between humans and nature, which he believes must be
protected. Many of his works embody the African tradi-
tion of sculpted heads and figures that contain spiritual
power, particularly in his series of ceramic busts of young
Black women. These sculptures reference and celebrate the
matriarchs of Haiti and West Africa. Sarah with the Good
Hair (p. 33) and the white busts from the Oneiric series have
a serene and iconic quality, particularly when adorned with
birds or flowers. In Ivy (this page) from the Reve series,
Doucet emphasizes his ongoing theme of dreams (either
fulfilled or sacrificed) that connect humans to the envi-
ronment. Black Maiden (pp. 30-31), one of his silhouettes
of people from Little Haiti, pays tribute to Maya Angelou’s
1983 poetry collection Shaker, Why Don’t You Sing? It also
explores the modern plight of Black women, the red vine
representing the obstacles that Black women must over-
come in the United States, Haiti, and around the world.

Art History: Clay

The roots of today’s fine art ceramics are found in the Arts
and Crafts Movement of the late 1800s. In the mid-1900s,
many sculptors used clay to produce artworks that were not
only beautiful, but also referenced issues of their time. Rob-
ert Arneson’s (1930-1992) sculptures presented his concern
about the nuclear arms race. Sculptor, art educator, and
Harlem Renaissance artist Augusta Savage (1892-1962) urged

MOREL DOUCET MULTIDISCIPLINARY ARTIST AND ARTS EDUCATOR

Top: Multidisciplinary artist and educator Morel Doucet, Bottom: Morel Doucet, Ivy,
2009. Ceramics and glass. Pages 30-31: Black Maiden (The Caged Bird Sings a
Soliloquy of Midnight Veil), 2022, Acrylic, ink, glitter, spray paint, paper, oil pastel, and
fabric on paper, 51x 79" (129.5 x 201 cm). Courtesy of the artist and Galerie Myrtis.

artists of African and Hispanic descent to address issues fac-
ing their communities through clay. She inspires contempo-
rary ceramic artists such as Aisha Harrison (b. 1989), Robert
Lugo (b. 1981), and Arlene Burke-Morgan (b. 1950).

CONTINUED ON PAGE 32.
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CONTEMPORARY ART IN CONTEXT

About the Artist

Morel Doucet was born in 1990 in Pilate, Haiti, and lived

on a farm with his grandfather, where he began to explore
humanity’s relationship to the environment. Following 1991’s
coup d’état, his family obtained asylum in the United States
and relocated to Miami. Doucet earned a BFA in ceramics
from the Maryland Institute College of Artin 2013 after grad-
uating from Miami’s New World School of Arts High School
in 2009. He exhibits his work nationally and internationally
and was one of eight African American artists featured in the
2022 Venice Biennale exhibition, The Afro-Futurist Manifesto:
Blackness Reimagined. Doucet also works as a museum educa-
tor in the Miami area.

ARTIST Q&A

What are some of the biggest influences on your work?
MD: Nature has been a constant source of inspiration for
me, with its intricate beauty and dynamic elements reflected
in my creations. Additionally, my artistic narrative has been
enriched by the multitude of traditions and practices that I
have encountered across the globe, creating a rich roadmap
of global influences.

Contemporary artists such as Basil Kincaid, Khari
Turner, Stephen Arboite, Sheena Rose, and Naudline Cluvie
Pierre captivate me with their unique styles. They challenge
conventional norms and push the boundaries of artistic
expression. Their innovative approaches to storytelling and
unique visual languages resonate with me, inspiring me to
push the envelope in my work continually.

What aspects of African art, if any, inspire your command
of pattern and texture?

MD: The San People, also known as Bushmen or Basarwa,
have a rich artistic heritage. They create intricate patterns
and textures in their rock art and beadwork. Their art often
depicts detailed representations of daily life, wildlife, and
shamanistic experiences. In my latest collection, Daughter
of the Copper Sun, I draw inspiration from the San People

of Africa and the Ife sculptural bronze from Nigeria. I am
intrigued by their ability to capture the human form with
lifelike precision and intricate surface embellishments.
These patterns and traditions are an essential part of the
tapestry in my porcelain ceramic creations.

The African diaspora and the climate change crisis are both
examples of contemporary humanity’s neglect of life-or-
death issues. How do your works make those issues clear?
MD: My sculptures combine elements of nature, human
anatomy, and cultural symbols to tell visual stories that
capture the interconnectedness of humanity and the natural
world. The art often juxtaposes fragility and strength.

The vulnerability of coral reefs is a central theme in some
of my artwork, reflecting the precarious state of these eco-
systems in the face of climate change. Through my pieces, I
aim to convey the significance of preserving and protecting
our environment. It is clear that neglecting this issue can
have severe consequences.

As a Haitian-American artist, I draw inspiration from my
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personal background and heritage to create artworks that
delve into the themes of migration, identity, and cultural
connections. Through my art, I aim to shed light on the his-
torical and ongoing struggles encountered by people of Afri-
can descent, underscoring the fact that these issues cannot
be ignored or disregarded.

What advice do you have for young people of color who are
interested in pursuing a career in visual art?

MD: (1) Recognize that your unique perspective as a person
of color brings a fresh and valuable voice to the art world.
Therefore, dedicate enough time to hone your craft. Continu-
ously work on improving your technical skills, whether it
involves drawing, painting, sculpting, or any other medium.
(2) Your art portfolio showcases your unique style and artistic
journey. Regularly update it with your best pieces. (3) Attend
art exhibitions, gallery openings, and art-related events to
meet fellow artists and art enthusiasts. Building a network

of like-minded individuals can open doors to opportuni-

ties and collaborations. (4) Prioritize self-care, seek support
when needed, and remember that your mental well-being is
vital to your artistic journey. (5) Use your art and your voice
to advocate for diversity and representation in the art world.
Challenge the status quo and contribute to the ongoing con-
versation about inclusivity and equity in the arts.

DISCUSSION

Inform students that Doucet is a Miami-based artist originally
from Haiti, and that his artwork is inspired by his Haitian

and African ancestors and connections to nature. In a group
discussion, analyze several of his pieces with particular atten-
tion to what your students believe may be references to nature,
history, and culture. Next, ask students to discover how they
might explore their own heritage or culture through artwork.

STUDIO EXPERIENCES

e Create a 2D or 3D artwork inspired by your connection(s)
to plants, animals, or the natural world.

e What kinds of patterns interest you? Choose a few patterns
and experiment with them on a clay tile or slab. Create
several planning sketches for a ceramic vessel or form that
incorporates one or more of these patterns. After revising,
create a patterned ceramic piece inspired by your sketches.

» Create an artwork in any media inspired by your cultural
heritage. If you're not sure where to begin, have a discus-
sion with an older relative about your family’s heritage—
are there traditions, food, or holidays that are especially
important to your family? If not, consider what elements
of contemporary culture inspire you and your family. -

Written by Karl Cole, Art Historian and Curator of Images at Davis Pub-
lications, and Robb Sandagata, Digital Curriculum Director and Editor
at Davis Publications. kcole@davisart.com, rsandagata@davisart.com

RESOURCE
Artist Website: moreldoucet.com

External Links Disclaimer: Linked content is not monitored by SchoolArts and
should be previewed before sharing with students. See full disclaimer on page 6.



Morel Doucet, Sarah with the Good Hair (Black don't crack, and brown don't frown), 2022. Slip-casted
white earthenware, 12 x 8%z x 15%2" (30.5 x 21.5 x 39 cm). Courtesy of the artist and Galerie Myrtis.



MIDDLE SCHOOL

T'F @eorLife

Raine Dawn Valentine

he Flower of Life is a symbolic

representation of life and the

interconnectedness of all things.

It is associated with the Sacred
Geometry school of thought, an ancient
science that studies the spiritual signif-
icance of shapes and proportions and
how they reflect the universe.

The circles that make up the flower
symbol can be arranged in an infinite
number of ways, each creating a new
and unique pattern. This reminds us
that we are all capable of creating
anything we can imagine and that our
potential is limitless.

A group illustration from the annual Earth Love Festival in Duncannon, Pennsylvania.
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Sacred Geometry

Overlapping circles that build infi-
nitely outward to form a flower-like
grid are used for more complex Sacred
Geometry shapes such as Metatron’s
Cube and Merkaba. These shapes sym-
bolize creation and remind us of the
unity of everything and that we're all
built from the same blueprint.

Change happens when people work
together toward a common goal. We
discover new ways of doing things
in order to transform the world in a
way we wish to see. When we use the
Flower of Life as an analogy for this



connection, we begin to see how what
we do affects those seven generations
out. This resonates with the Native
American Seven Generations teaching,
which describes that what we do affects
those seven generations after us, as we
are also affected by seven generations
before, reinforcing the idea that we are
all connected.

lllustrating Connectedness

Art can remind us of our connected-
ness in many ways. For example, it
can show us the shared experiences of
humanity, such as love, loss, and joy. It
can also help us to see the world from

Art is a powerful tool that can
be used to connect us with
others and remind us of our
shared humanity.

different perspectives, which can lead
to a greater understanding of others.
Art can provide a sense of community
and belonging, which can be especially
important in times of isolation or stress.
Think of how a painting of a family
can remind us of the importance of
love and connection, or a sculpture of a
person from another culture can help
us to understand their experiences
and perspectives. A song about loss
can remind us that we are not alone in
our grief, a poem about hope can give
us strength in difficult times, and a

Left: Students work together

to design a Flower of Life
image with personal meaning.
Right: Participants learned the
basics of Sacred Geometry and
designed their own flower to
represent themselves.

dance performance can bring people
together from all walks of life.

Artis a powerful tool that can be
used to connect us with others and
remind us of our shared humanity.
When we remember we are all con-
nected, we can start to see the world in
anew way. We can see how our actions
affect others, and how the actions of
others affect us. We can also see how
we are all part of something larger
than ourselves, and how we can all
contribute to the greater good.

Making a Group Mural
Introduce the Flower of Life as a sacred
geometric shape recognized by many
cultures around the world and discuss
how it relates to the science of life.
Start a mural with a large, pre-
drawn Flower of Life, then have
participants select a sphere to design

that will represent themselves. As par-
ticipants complete their sphere, other
participants will need to adjust their
spheres because each design is con-
nected. This can lead to conversations
about going first, being hesitant, and
being able to adapt.

Creating art together connects us,
and we become the change we wish to
see. As we create a community Flower
of Life mural and fill in the spaces with
our own unique marks and designs, we
start to see how one person’s actions
can change and impact another’s. &

Raine Dawn Valentine is a Turtle Mountain

Chippewa and Baltimore County, Maryland art
educator. raine.dawn@gmail.com

SCHOOLARTS.COM 35



ELEMENTARY

¥ Model of Mindfulness

Dani Schechner

elcome to our art lab. understand, and create.

Take a seat and close your Today, we will discover what it

eyes. Breath in through feels like to be mindful in and through

your mouth. Let the air go drawing class. We'll participate in a
through your throat, chest, and stom- series of activities that incorporate
ach. Expand your stomach with air so physical manipulation of materi-
it becomes as big as it can get. Now, als, visual thinking and storytelling,
reverse the steps, pushing air out of mark-making on paper, sculpture,
your stomach, chest, and throat. Join creative movement, acting, and body-
us as we gather together to learn, breath work.
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Charcoal Gesture Drawings

First, I invite you to work in small
groups to create gesture drawings.
Each group receives a deck of cards
containing words that describe feel-
ings. Each person takes a turn miming
the feeling printed on the card. The
other members of the group observe
and use charcoal to draw the activity as
quick lines and shapes.

As a class, we observe and draw two
people miming an interaction. You can
evaluate, analyze, and note possible
meanings next to your drawings. If time
permits, you can create figure draw-
ings of people in the hallways. While
we draw, we collect these stories as an
archive of moments from the fleeting
world around us.

Next, we expand these moments into
narratives. Choose a sketch from your
archive and imagine the figure with a
complete story arc and context. Con-
struct the figure out of wire, newspaper,
or other materials, and bring it to life
with paint, then create a setting with

‘ a storytel
ngs and doodles fmﬁéjects that were P’

| eft: Draw! 9 nd ink o paint 0

Jarge brush

iddle and 1i

ling activity: Mly used in an

oVjous

mixed-media materials. Finish by writ-
ing the figure’s story in paragraph form.

Storytelling

For our next project, we engage in
mark-making as a way to be present for
each other. First, select a partner and
narrate a three-minute first-person

Each moment is a scaffolded
and differentiated access
point that allows each student
to expand capacity and
engagement.

story, either imagined or real. The
story should have a beginning, middle,
and end. Your partner must document
this story in visual form; for example,
in a comic panel, illustration, or doo-
dle. The goal is to represent the story
accurately and completely. Switch roles
and repeat the steps.

Share your drawings and reflect

_amm—

g students used
other activity:

together on whether the signs and
symbols demonstrate listening and
understanding.

“Drawing” with String

Returning to your original seat, notice
the objects placed on the table. Pick one
and look at the outline of the object.
Create a continuous contour “drawing”
of the object with string. As you place
the string on the page, feel how your
body moves to create the shape of the
object. The placing, gluing, stretching,
laying, and organizing of the material
make the observable world tangible.
This helps us realize that mark-making
(drawing) is an act of connecting the
brain, the body, and the world.

Moving with Ambiguity

Sensing and processing, continuous
inquiry and interjection promote clar-
ity, awareness, and accuracy as you let
go of the need to represent your pre-

CONTINUED ON PAGE 53.
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Tim Needles

he best mindfulness projects are

the ones that impact the culture

in a meaningful way; the Grati-

tude Project is one such project.
A few years ago, my school district
implemented a social-emotional learn-
ing program that had a direct influ-
ence on my teaching.

One aspect of the program focused
on the importance of gratitude and
how being in touch with what and
who we are grateful for keeps usin a
positive mindset, concentrating on
affirmations rather than anxieties. I
wanted to bring this learning into my
classroom, so I instituted what became
known as the Gratitude Project.

Project Beginnings

The project began when I used grati-
tude as the focus of a printmaking
lesson and encouraged students to




include words and iconography to
reflect the things for which they are
grateful. We used gel printing plates to
make a series of artworks that express
gratitude and discovered that not only

This project is always a
profound experience, no
matter how it takes shape.

did the work have a positive impact,
but sharing the prints in the school and
community amplified the positivity in
a fantastic way.

The following year, we expanded
the project and invited the entire
school to participate. We concentrated
on projects throughout the month of
November and invited all students and

Left to right: The Gratitude Project originally began with a more tactile, traditional printmaking
lesson. Mike M., finished work from our first digital Gratitude Project, grade nine. Arvin C., circu-
lar digital Gratitude Project, grade eleven. Soraya M., digital Gratitude Project, grade twelve,

staff to take part. This had a beneficial
effect throughout the building because
the teachers participated along with
the students, and everyone left with a
newfound appreciation for the arts.

Going Digital

During the pandemic, we used digital
tools to keep the project going, as it
was an especially important time to
focus on social-emotional learning
and gratitude. We used Adobe Express
to create gratitude posters using a
simple template that allowed students
to replace words and images from

the copyright-free collection within
the program or with images of their
own. Students chose ten things they

were grateful for and could highlight
or resize their text to emphasize each
word. They added images and could
easily layer in effects to colorize them,
as well as simple animations to turn
the poster into a GIF.

Students could also resize their final
pieces and use them as backgrounds
for their cell phones or laptop screens,
serving as a daily reminder of their
gratitude. The images were also share-
able and helped spread the Gratitude
Project on social media, resulting in a
larger ripple effect.

CONTINUED ON PAGE 54.
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EARLY CHILDHOOD

_ A Moment of
Mindfulness

Julia L. Hovanec
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Students didn’t have to paint realistically to capture their observations. Abstract and playful responses were

highly encouraged.

Julia L. Hovanec

fter sharing the picture book

I Am Peace: A Book of Mindful-

ness, written by Susan Verde and

illustrated by Peter H. Reynolds
(Abrams Books for Young Readers,
2017), I introduce students to the work
of abstract artist Nadja Gabriela Plein,
who creates artworks that are playful
reflections and observations of her sur-
roundings. Students then create large
peaceful paintings to reflect a moment
of mindfulness while carefully observ-
ing their environment. The lesson ends
with students discussing their paintings

and sharing how they were inspired and
engaged in the artistic process.

Lesson Benefits

This lesson teaches students about
mindfulness, or being in the moment.
There is so much for children to navi-
gate today, and mindfulness can help
them make good choices and manage
their emotions. Students will real-

ize that everyone has moments of
mindfulness in their daily lives, and
being fully engaged in the present
moment yields many benefits, includ-

Objectives

« Students will identify mind-
fulness as fully engaging in
the present moment.

« Students will identify the
observational paintings of
artist Nadja Gabriela Plein
and engage in a discussion
about her work.

« Students will discover how
to be mindful and in the
moment by carefully observ-
ing and taking notice of their
surroundings.

ing focus, making good choices, and
self-regulation. As the book illustrates,
being present helps people understand

Being fully engaged in the
present moment yields many
benefits, including focus,
making good choices, and
self-regulation.

themselves better, notice and appreci-
ate their surroundings, show empathy,
and find inner peace.

Procedures

Ask students: “What is peace? Do
you know what being mindful is? Did
you know that there are mindful art-
ists who are fully engaged and in the
moment when creating their art?”
Then tell them, “Today, we will listen
to a peaceful story and learn about a
mindful artist. After that, we’ll make
large, peaceful paintings inspired by
the environment.”

Sharing I Am Peace

Before sharing the book, ask students
to find a comfortable position and take
a deep breath. Ask them to hold up a

CONTINUED ON PAGE 54.
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ALL LEVELS

\

eads o .
< Love and Med,,a tion

Laurel H. Campbell

eaching

embroidery

comes from

a deep-seated
desire to slow down
the hurried nature of
our lives. In gathering
together to learn the art,
we begin to share a practice
of meditation and mindful-
ness, or being in the moment.
Our love is expressed through the
need to create and give gifts. Using spe-
cially woven cloth and colorful threads,
we can create beautiful works of art to
hang on the walls of our homes. This
activity, which has been practiced for
many decades, is now sought after by
fiber artists of all ages.

One Stitch at a Time
I began embroidering many years ago
after discovering the slow and patient
nature of the craft. Time seems to
slow down, and one can easily become
enthralled by the calming and repeti-
tive movements, one stitch at a time.
A stitching project of mine was
recently featured on the cover of
Art Education from the National Art
Education Association. I used a run-
ning stitch to create circles and lines
in a freehand style. I have also used
embroidery kits with my own thread
selections for fun, and as gifts for
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friends. I prefer to teach students how
to create their own patterns using
special water-soluble pens to draw on
the fabric.

An Evening Embroidery Class

Fiber artists recently enrolled in an
evening embroidery class I taught at

a midwestern university. Students
ranged in age from fifteen (accompa-
nied by a parent) to seventy-five. The
excitement was palpable as we studied
traditional and contemporary stitches
and considered which patterns we
could create.

Students could design their own pat-
terns or use stencils I purchased in a
variety of shapes and sizes. Many were
beginners who needed a practice cloth
for experimenting with the stitches
before creating their projects. Students

Embroidery stitched by
Laurel H. Campbell.

could also try a
freehand project
without a pattern
to stitch over.
It became so
quiet in the classroom
that only the sounds
of the needles moving
through the cloth could be
heard. Students were in the
moment and acutely aware of
their craft practice, but they were
also lost in their work. We talked a bit
to each other at times, forging new
friendships. In fact, the group met

The power of slow stitching
and the meditation and
mindfulness practices it
invokes is often overlooked.

together a few extra nights after the
class ended, and everyone vowed to
start a stitching club in the fall.

Reflection

It is immensely important that art edu-
cators consider adding handwork proj-
ects to their curricula, which could
turn into a lifelong skill for students.
The power of slow stitching and the

CONTINUED ON PAGE 54.
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NAEA NATIONAL CONVENTION | APRIL 4-6
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Hundreds of options for professional learning, connectivity, and creativity!

Join visual arts, design, and media arts educators from around
the world at the this epic event!

FEATURED SPEAKERS FROM NAEA22 ATTENDEES:

€€ The Convention provided a
well-balanced experience of
learning, networking, and fun
in an inclusive, accepting, and
empowering environment.”

Lynda Barry Jordan Casteel Ruth E. Carter

CHOOSE FROM TWO WAYS TO PARTICIPATE:

—Dr. Maria Knuckley Robinson

€€ This was my first national
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much! It was a wonderful
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FOCUS IN

Addison P, Northstar Middle School (Teacher: Johanna Peterson).

Youth Art Month

or more than sixty years, Youth

Art Month (YAM) has continued

to cultivate and foster visual art

education for K-12 students. This
year’s theme, Dream in Art, speaks to
the power of art for all. As a special
celebration of Youth Art Month, YAM
is teaming up with the 2022 Claire
Flanagan Grand Awardee New York
State, the New York State Art Teachers
Association (NYSATA), and an inspir-
ing local artist, Jennifer Orkin Lewis
(a.k.a. August Wren), who is highly
recognized for her loose painting style
and spontaneity, to light up the Empire
State Building on March 15th.

Our Mission

The nonprofit organization Council for
Art Education nationally sponsors YAM,
which focuses on one primary goal:

To visually demonstrate to federal and
state legislators, education officials,
community leaders, teachers, and par-
ents the importance of keeping quality

PAGE SPONSORED BY:
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art education funded in K-12 schools,
and provide a forum for acknowledg-
ing skills that are exclusively gained in,
with, and through visual art.

Art for All

Today, YAM celebrations take place
across the nation with the help of YAM
coordinators and visual art educators
in each participating state. Local and

Today, YAM celebrations take
place across the nation with
the help of YAM coordinators
and visual art educators.

statewide events take place throughout
March in a variety of locations, includ-
ing schools, libraries, art centers, muse-
ums, and even state capitol buildings,
serving to focus attention on the value
of art education for all children and to
encourage support for quality school

Since 1889
'

GENERALS

Abigail H., Springbrook High School (Teacher: Kevin Franco).

programs. As the program continues to
expand, YAM celebrations like Art Walk
on Main Street in Fauquier County, Vir-
ginia, bring back the joy and excitement
of youth art to local communities.

As part of the annual YAM event,
students at every grade level in each
state have the opportunity to design
artwork for a flag or banner in support
of the annual theme. One design from
each state is selected to be made into a
flag or banner using the student’s win-
ning artwork. Winning flags and ban-
ners from all states are featured in the
YAM Museum at the National Art Edu-
cation Association (NAEA) convention.

Students and teachers can also
advocate at the local level through a
variety of activities. In addition to art
exhibits and school events, local YAM
coordinators obtain proclamations
from local elected and school officials.
Students can also help create promo-
tional materials such as buttons, post-
ers, bumper stickers, flyers, or signs.



Page B., Saint James School (Teacher: Jeremy
McDonald).

Beginnings

The annual observance of YAM began in
1961 when the Art and Creative Materials
Institute (ACMI) created the Children’s
Art Month event as a way to emphasize
the value of visual art education. In

1969, when the celebration expanded to
include secondary school students, the
event officially became recognized as
Youth Art Month. Today, the Council for
Art Education manages YAM through the
generous support of ACMI.

Get Involved
After a challenging few years, we are
excited to bring back this historical
event with the support of state YAM
coordinators and art educators. Wis-
consin, Kansas, and Alabama reported
significant increases in YAM partici-
pants and exhibit visits. The State of
New York connected the State Educa-
tion Department with the New York
State Union of Teachers and collabo-
rated for YAM support.

If you would like to get involved
in YAM or want to encourage student
participation, contact the chairperson
in your state. Find more information at
councilforarteducation.org.

FOR GRADES 6-12

RGB/CM

DIGITAL COLOR WHEEL POSTER
& DIGITAL COLOR GUIDE

The RGB/CMY Digital Color Wheel poster and
teaching resources is a tool developed to broaden
understanding about how colors are produced
digitally for computer screens and related digital
media. Discover innovative approaches to teaching

digital color in media arts and design.

Learn more about this new product at
DavisArt.com/ColorWheel.

Is
Committed to Art Educators Since 1901 - DavisArt.com va

SCHOOLARTS.COM
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THE SHOP

Adaptive Art Bailey Ceramic Supply

A collection of tools and strategies to help art educators With a greatly expanded selection of wheels, kilns,

create adaptations for students with disabilities by capital- mixers, pugmills, books, tools, glazes, videos, and other
izing on their abilities. This practical resource will enable studio equipment, our website is packed with great

the educator to engage all students in a meaningful cre- products and information. We cater to potters and schools
ative process of self-expression. The book includes a vari- who look for the most diverse selection of pottery prod-
ety of instructional methods to adapt art activities, media, ucts. We'll save you money, guaranteed!

tools, and techniques to meet the needs of students with Email: Info@BaileyPottery.com.

a wide range of abilities.

DavisArt.com/AdaptiveArt BaileyPottery.com

RESOURCE BOOK CURRICULUM

Beautiful Stuff from Nature Communicating through
Graphic Design, 2nd Edition

This sequel to Beautiful Stuff takes found materials

exploration outdoors. It is filled with diverse and inviting Explore what's packed into the new edition of Com-

stories of real teachers challenged to explore their outdoor municating through Graphic Design! Highlighting the
spaces with children. Discover ideas and suggestions for: importance of idea generation and decision-making, the
» using natural materials to enrich the classroom. expanded second edition presents one of the leading
- creating outdoor classrooms. art careers to high school students in an accessible and
- looking at your environment with a child's eye. engaging format.
DavisArt.com/BeautifulStufffromNature DavisArt.com/GraphicDesign2
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CURRICULUM

Explorations in Art, 2nd Edition
Grades K-6

The most comprehensive resource for K-6 art educators,
with learning focused on Big Ideas and Essential Ques-
tions; brilliant fine art images, including some of the most
exciting and innovative artists of the twenty-first century;
engaging process-based studios; STEAM explorations
and meaningful literacy and STEM connections that com-
plement art instruction.

DavisArt.com/EIA

ONLINE RESOURCE

Ki2

RT
CHAT

the podcast

K12ArtChat, the Podcast

Introducing a podcast from the Creativity Department and
Davis Publications. What do you get when two groups

of mission-driven creatives band together? K12ArtChat,
the podcast! Listen to K12ArtChat and learn from experts
in the field. You'll hear in-depth conversations filled with
education innovations, resources, tips, tools, and inspira-
tion to keep you connected and moving forward. Check
out new episodes every Thursday!

DavisArt.com/K12ArtChat

RESOURCE BOOK

Fashion Fundamentals

Immerse students in problem-solving and innovative think-
ing with fashion design! This book covers methods and
approaches to teaching fashion, including fashion design
history, foundations, cultural and personal influences,

and materials and tools. Lesson activities guide students
through the process of developing original ideas using the
creative process and building fundamental skills in clothing
creation with a variety of techniques and materials.

DavisArt.com/Fashion

SUPPLIES

L&L Kilns

L&L Kilns are designed for the endurance that schools
require. See our new eFL Front-Loading kilns for easy
loading. Easy-fire kilns are the new standard in the indus-
try. Simple School-Master kilns are great for elementary
and middle school programs. L&L features hard ceramic
holders to extend kiln life. Visit hotkilns.com for complete
specifications, general dimension drawings, videos, 3D
images, and support.

HotKilns.com
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RESOURCE BOOK SUPPLIES

Making Artists Royalwood Ltd.

Making Artists picks up where The Open Art Room left Royalwood Ltd. specializes in basketmaking, seatweaving
off, covering issues and situations choice-based teachers supplies, and Crawford Label waxed linen cord. We also
encounter as they design their programs. This text pro- have materials and tools that are useful for fiber art and
vides tested methods for working through specific situ- mixed-media projects, as well as beading, bookbinding,
ations including room design, material handling, student and leatherwork. Please call (800) 526-1630 for a catalog
ideation, production, and assessment. Additionally, you or visit our website at royalwoodltd.com.

will enjoy a new set of unit and lesson plans to implement

as you develop student-directed classrooms.
Royalwooditd.com

517 Woodyville Rd.
DavisArt.com/MakingArtists Mansfield, Ohio 44907

RESOURCE BOOK SUPPLIES

SchoolArts Collection: Skutt Kilns & Potter’s Wheels
Contemporary Art

There are a lot of new things happening at Skutt. Our
This latest title in the SchoolArts Collection is filled with redesigned website has content to inspire and educate art
lessons that will encourage your students to learn about, teachers in all aspects of ceramics. Visit and you will find
respond to, and create contemporary art. Organized into lesson plans, tutorial videos, and hundreds of pictures of
chapters on Identity, Social and Emotional Issues, and ceramic art. Be sure to read about our new Touchscreen
Collaboration, you'll find studio lessons based on concepts Controller, which allows you to monitor your kiln from
and essential questions. Engage students in projects that wherever you have a smartphone connection.

are meaningful and discover what their voices add to the
contemporary conversation.

DavisArt.com/Contemporary Skutt.com
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Learn more about this exciting new program at DavisArt.com/Clay.

Committed to Art Educators Since 1901 | DavisArt.com | 800.533.2847 | ContactUs@DavisArt.com

Experience Clay

THIRD EDITION By Maureen Mackey

The brand-new third edition highlights a wide variety of processes
including hand-building and wheel-throwing techniques, firing,
mixed media as well as nontraditional approaches to ceramics.

Features

« In-depth Studio Experiences « An in-depth Student Handbook
that engage students. with essential information on

- Photographs and illustrations repairs, clay bodies, firing, and
that detail fundamental more.
techniques, from combining - Interviews with professional
forms to raku firing. ceramic artists and sculptors.
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Modes of Mindful Art-Making

CONTINUED FROM PAGE 14.

Sensory Work

Any artwork that brings attention to
the senses can be called sensory work.
One of my favorite ways to do this with
students of all ages is blind contour
drawing, which forces us to put our full
focus on what we see. I find thatas I
force myself to focus only on what I see
with my eyes, my breathing and heart
rate slow, and I begin to feel calmer. I
find that students often have this same
response, so I use a quick blind contour
drawing activity when students seem
overwhelmed.

When students seem stuck on some-
thing they are working on in class, I will
suggest they do a quick blind contour
drawing of something or somebody
else in the room, then return to their
work with fresh eyes. Helping students
to focus on one particular sense allows
them to take a break from thoughts,
feelings, emotions, or other sensory
input that may be overwhelming them.

Reflection

The arts provide many opportunities
for students to reflect and process, giv-
ing them a chance to express and iden-
tify the thoughts and feelings they are
working through each day. By includ-
ing mindfulness-based art practices

in your classroom, you help students
to become conscious of those connec-
tions and see art-making as a coping
strategy they can add to their own tool-
boxes. &~

Katie Gill-Harvey is a teaching artist for the
Baltimore Arts Integration Project.
gillharveyk@gmail.com

RESOURCES

Tate Kids: Explore Your Feelings with
Art (video): tate.org.uk/kids/explore/
what-is/explore-your-feelings-with-art
“Mindful Drawing: Activities that
Embrace Experimentation.” National
Gallery of Art: nga.gov/stories/mindful-
drawing.html
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CONTINUED FROM PAGE 21.

that they could make smaller marks on
top of the larger marks, paint around
existing marks, and improve marks
that looked unfinished. Now students
were primed to connect to earlier
classes by drawing paths and symbols
to create unity, working with the exist-
ing marks rather than erasing them. As
the cardboard filled up, their solutions
became more delicate, flexible, and
thoughtful, such as adding polka dots
to a bedspread or giving an alligator
spiky hair.

I closed each class by asking stu-
dents how they chose where to paint
and what to paint. The language they
used drove home the lesson objective:
“I found an empty place and helped
fillit in.” “I saw unfinished stripes and
decided to help [that artist] finish what
they started.” “I found faces and added
pupils to help the art look more real.”
Though many students began their
session using the language of hurt and
blame, they ended using the language
of helping others and making improve-
ments wherever they could.

By approaching each new problem
with a mind focused on creative solu-
tions, students had the mental space to
react to other students’ contributions in
a productive and supportive way. They
used the mindfulness they accessed
through creative problem solving to
keep other people in mind. -

Ruth Byrne is an art teacher at Mansfield

Elementary School in Port Murray, New Jersey.
ruthcbyrne@gmail.com

NATIONAL STANDARD

Creating: Conceiving and developing new
artistic ideas and work.

RESOURCES

Jason Lord: taftterrace.org
Peter Deligdisch: peterdraws.com

CONTINUED FROM PAGE 25.

impressed with how observant my stu-
dents were. Even young students pick
up on details from a sculpture’s facial
expression or the angle of a contrap-
posto pose. Interestingly, collaboration
came into play as students got innova-
tive with a partner or friend, posed
collaboratively, or used one another to
help complete the pose.

Reflection

It’s hilarious to watch students interpret
abstract figurative sculptures and see
how many different poses there might
be for the same sculpture. This activ-

ity almost always leaves us giggling.
Students loosen up as they get ready to
learn. Moving through poses and focus-
ing on moving our bodies like a sculp-
ture is a more effective strategy for my
students than sixty seconds of breath-
ing. Mindfulness in motion—a few poses
ending with a seated pose—gets students
calm, centered, focused, and ready to
learn every time. &~

Marci L. Drury is a K-5 art instructor at the
P. K. Yonge Developmental Research School in
Gainesville, Florida. mdrury@pky.ufl.edu

NATIONAL STANDARD

Responding: Interpret intent and meaning
in artistic work.

RESOURCES

Harn Museum’s digital collections:
bit.ly/HarnMuseumCollections

Cummer Museum: cummermuseum.org

Shiva as Lord of Dance at Metropolitan
Museum of Art: bit.ly/MetMuseumShiva

Jun Kaneko’s Giant Heads at the Dixon
Gallery and Gardens: bit.ly/3Gy3NiT

Korean Bodhisattva: bit.ly/41bVVNx

High Museum of Art, Columbus:
high.org/collection/columbus/




How do you inspire?

We want to know! Share your successful
lessons, areas of concern, and approaches
to teaching with thousands of other art
educators. Get published in SchoolArts
and get up to $100, plus more benefits!

For more information, go to:
SchoolArts.com/WritersGuidelines

Student artwork from “The Senses Project,’ page 26.

SUBSCRIBE TODAY!

Get a one-year subscription to SchoolArts

delivered to you for only $24.95.
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This drawing was made in three parts: one student
drew the head, another student created the wiggle
pattern in the body, and a third student turned those
wiggles into tentacles, one of which breaks through
the window. With this fun drawing prompt, students
shift from one figure to the next and build on what
other students have created, resulting in strange
combinations.

=Y TrPE Get a box of PiktoTape™ and find
Qh‘"‘ ART lesson plans and more resources at
DavisArt.com/PiktoTape.

STUDENT 1

STUDENT 2

STUDENT 3

No Time to Write
a Full Lesson?

Start with a quick one-day lesson
and submit a ClipCard! Get your
ClipCard published and get $50,
plus more benefits! Learn more at
SchoolArts.com/ClipCards.

SUBSCRIBE TODAY!

Get a one-year subscription to SchoolArts
delivered to you for only $24.95.
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Email

Credit Card No. Exp. Date

Signature

U Bill me later 1 Payment enclosed U VISA 1 MC U AMEX U DISC
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Add $15 per year for Canadian subs. Digital only for all other countries.

L YES! Please email me Please select your title (check all that apply).
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Redrawing the Classroom

CONTINUED FROM PAGE 37.

conceived idea of the object’s form.
How do we look without making
assumptions? How do we observe

with complete awareness? How are we
aware of our thoughts and feelings in
relation to this act of interpreting, rep-
resenting, and developing an under-
standing? Knowing how we move with
this ambiguity creates meaning. Here
is mindfulness.

Stand up. Move across the room to
the other side at your slowest pace,
one foot after the other. You stand on
alarge piece of paper on the floor.
Think back to your string drawings
and the object used for that activity.
Dip a giant paintbrush in ink and draw
that object onto your paper.

Consider the act of remaking and
revisiting; be present with this new
iteration. Notice how you are situated
on the page and use your whole body
to make the shapes. Coordinate your
breath as you move with both effort
and ease. Notice how mindfulness
now cultivates flow and continual
reengagement. Do not judge or pre-
determine your marks. Notice how it
feels to hold the brush and paint fully
from your whole being to draw your
own conclusions.

Reflections

Each moment is a scaffolded and dif-
ferentiated access point that allows
each student to expand capacity

and engagement. I encourage you to
continually revisit possibilities for
guiding and co-creating empowering
learning experiences. This starts with
modeling, curating, and practicing
embodiment, flow, and mindfulness
with your students. &

Dani Schechner is director of education at
Learners at the Center in Boston, Massachu-
setts. dani.learnersatthecenter@gmail.com
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Stain Remover

"Been using Kiss-Off® for years. It's
fantastic. It's great to have for all food
stains - and especially if you're an artist. |
tell all my students about it.”
~Fayrene P.

Removes:
Ink - Oil Paint - Grease - Makeup
Blood - Lipstick - Coffee - Red Wine

Grass Stains - and More

Ideal for Classroom,
Travel & Art Studio

KissOff.com

f ©

Discover the engaging process of drawing with tape!
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Visit DavisArt.com/PiktoTape to learn more.

Create new and inclusive ways
for your class to work together
building art that explores image-
making at its most epic. Rooted
in the power of collaboration, the
PiktoTape™ Method builds confi-
dence and motivates students to
develop innovative solutions to
design challenges. Grades K-12.

QI
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A Moment of

Mindfulness
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CONTINUED FROM PAGE 39.

Project Variations

It’s been interesting to see how the
project results change with differ-

ent media. The conceptual focus is
always centered on student gratitude,
but the work has evolved to include
added depth and layers in its digital
incarnation. Our digital tools have also
advanced, allowing us to add elements
like audio and animation.

One of the most successful ver-
sions was made with the help of the
free StoryCorps app. Students used
questions from The Great Thanks-
giving Listen to record an interview
with a person and discuss the various
things they were grateful for. Students
then used Adobe Express to create an
animated typographic version of their
gratitude poster that included the
audio interview.

Outreach

The ripple effect of our school’s grati-
tude work spread throughout the com-
munity when we brought the project to
our local nursing home. Students from
the National Art Honor Society taught
residents how to make prints, and the
seniors were overjoyed to have the stu-
dents visit them.

This project is always a profound
experience, no matter how it takes shape.
Students and staff keep a small printed
card or digital image on their desks as a
reminder of their gratitude and to keep
us grounded and positive. -

Tim Needles is an art and film teacher at
Smithtown High School East in St. James,
New York, and the author of STEAM Power:
Infusing Art into Your STEM Curriculum.
tneedles@smithtown.k12.ny.us

NATIONAL STANDARD

Creating: Generate and conceptualize
artistic ideas and work.

RESOURCES

The Great Thanksgiving Listen:
bit.ly/theGreatThanksgivingListen
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CONTINUED FROM PAGE 41.

peace sign (e.g., a premade symbol
taped to a craft stick) whenever they
hear the word peace throughout the
story. Share the book, then guide learn-
ersin a discussion focusing on mindful-
ness, what they recall from the story,
and how they relate to the character.
Next, introduce students to the
work of artist Nadja Gabriela Plein
(see Resource). Talk about her mindful
artistic process, and ask students what
they see and feel. Do her paintings look
realistic?

Painting Peacefully and Mindfully
Before students begin to paint, bring
the outdoors indoors by placing a
variety of natural objects around the
room such as bones, shells, leaves, and
flowers. Be sure students have plenty
of space to create their paintings. Urge
them to take notice of their surround-
ings and give them time to carefully
observe the natural objects. Play calm-
ing music and invite students to listen
while observing.

Distribute large canvases, tempera
paints, palettes, and brushes. Allow
students time and space to mindfully
create their paintings. Remind them
that what they paint does not have to be
realistic and, in fact, abstract and play-
ful responses are encouraged. Assist
students individually as needed. To
conclude the experience, have students
discuss their peaceful paintings and
share how they were inspired and fully
involved in the artistic process. @-

Julia L. Hovanec is a professor of art education

at Kutztown University in Pennsylvania.
hovanec@kutztown.edu

NATIONAL STANDARD

Creating: Conceiving and developing new
artistic ideas and work.

RESOURCE

Nadja Gabriela Plein:
nadjagabrielaplein.co.uk

CONTINUED FROM PAGE 42.

meditation and mindfulness practices
it invokes is often overlooked. It pro-
vides a few moments in the day where
one becomes lost in the art, creating a
space for quiet and calm. Students and
artists of all ages can benefit from an
artful interlude in our busy lives. &-

Laurel H. Campbell is an associate professor and
director of art education at Purdue University in
Fort Wayne, Indiana. campbell@ipfw.edu

RESOURCES

Stitch, Fabric and Thread: An Inspi-
rational Guide for Creative Stitchers,
Elizabeth Healey

Creative Stitches for Contemporary
Embroidery, Sharon Boggon

The Intentional Thread: A Guide to
Drawing, Gesture, and Color in Stitch,
Susan Brandeis

Get a FREE Davis Catalog
and Monthly Planner at

DavisArt.com




The Visual

FOURTH EDITION

—Xperience

By Emily Jean Hood and Joe Fusaro

m PRINT + DIGITAL

Artworks Designed to
Capture Students’ Imagination

The fourth edition of The Visual Experience has 75% new
art chosen to capture the imagination of every student.
An emphasis on diverse and inclusive art and artists
from around the world will help students make personal
connections to each artwork and lesson.

Art History and Explorations

All-new Art History features in each chapter explore
questions that real-world art historians consider as
they examine artworks from diverse cultures, artistic
traditions, and styles. Each lesson focuses on a
compelling question, such as: How do culture and
time period help shape an artist’s choice?

Postmodern Principles
Engage Students with Art

The fourth edition is your resource for introducing
students to concepts such as appropriation and
recontextualization. Studios, new lessons, and added
features, as well as videos in our eBooks, help teachers
introduce students to and engage them with the evolving
elements of art and principles of design.

Art Career Profiles in Each Chapter

All-new Art Career Profiles introduce students to exciting
career opportunities, such as toy designer, animator,
cinematographer, and fashion designer. Each Career
Profile has a personalized interview format, along with
photos of each artist and designer at work.

For more information, visit DavisArt.com/TVE.

| DavisArt.com | 800.533.2847 | ContactUs@DavisArt.com



SNAPSHOTS

Davis 2024-2025 Monthly Planner & Art Education Advocacy Guide
Student Artwork Winners and Submissions

56
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Every year, Davis Publications creates a Monthly Planner and Art
Education Advocacy Guide to share with art teachers and adminis-
trators at the National Art Education Association Conference, state
conferences, and more. For this reason, we share an annual call for
student artwork to adorn the front and back covers of the planner.

This year, we received the highest number of submissions ever!
We are proud to congratulate the 2024/25 planner’s winning
front-cover artists, Ja'leyah W. and Laelonie Garrido C., grade five.
Digital Still Life was submitted by art educator Meera Ramanathan
from Zamorano Fine Arts Academy in San Diego, California.

Congratulations to the following students with artworks on the
back cover! Starting clockwise from the top left: Aleksandra F.,
grade nine, Claws Up, teacher: Christine Colby. Aubry’ann M.,
grade four, Buddy the Parrot, teacher: Alyssa Navapanich. Zarela
M., grade eleven, Pucker Up!, teacher: Majorie Ferguson. Kristen
S., grade twelve, Pop Sunrise, teacher: Dorothy Amme. Torin P.,
grade eleven, Deep Waters, teacher: Annie Yi. Darcy C., grade
nine, Red Skies, teacher: Don Masse. Dakota R. grade twelve,
Bush Rat, teacher: Tanya Warborg-Kosla. Adam V., grade four,
The Sea Turtle, teacher: Veronica Moreno. Vivian D., grade eight,
Lazy Cat, teacher: Megan Acevedo.

A huge thank you to everyone who submitted their students’ work!
We are always amazed at the skill and artistry demonstrated by
your students and the variety of media in the submissions. On the
next three pages, you'll find a selection of just some of the many
incredible artworks submitted by students ranging from elemen-
tary to high school.

The Monthly Planner is filled with articles on advocacy, artists’
birthdays, and more. Starting May 1st, request your free copy at
DavisArt.com/Planner, or pick one up at the upcoming 2024
NAEA National Convention.

This spread: First row, left to right: Samuel T, grade ten, French Horn (Megan Hines).
Sophia S., kindergarten, Carnation in the Style of O'Keeffe (Jenny Culbert). Charlie A,
grade twelve, Opportunistic Tree Frog (Frank Juarez). Second row: Arianna M., grade
eleven, Painting Paradox (Kelly Orr). Ream D, grade ten, Mama Cookie (Roberta Bennett).
Vedika P, grade eleven, P |s for Paris (Tanya Warborg-Kosla). Third row: Ash B., grade nine,
Automatic Bean (Brina Hargro).Bazel F., grade twelve, Gentle Indifference (Jeanne Bjork).
Fourth row: Malana N., grade twelve, Rebirth (Samantha Salazar). Jaelyn C., grade four,
Pizza Every Day (Veronica Moreno). Aubrey R., grade nine, Self-Portrait (Gabby Kurschat).

Pages 58-59: First row, left to right: Alexis H., grade eleven, Untitled (Melissa Purtee).
Raz D., grade twelve, Unwanted Dream (Christine Colby). Jennifer, Untitled (Annie Yi).
Sasha T., grade six, Catz (Alyssa Navapanich). Second row: Julia D., grade five, Chaos
(Alexandria Ross). Hadley K., grade twelve, Work in Progress (Susanne Firestone). Emily
L., grade ten, Raven's Flight (Jessica Lazarus). Emily H., grade eleven, Floral Café (Brittany
Malone). Third row: Zach Pia, grade ten, Untitled (Cristina Pinton). Hannah S., grade five,
The Living Self-Portrait (Michelle Sherman). Benjamin K., grade twelve, Icarus (Allyson
Avery). McKenzie M., grade eight, Astronomy (Michelle Cagney). Jacqueline C., grade
twelve, Dum Dum (Molly McNeece). Fourth row: Lexie N., grade eight, Numunu (Sandra
Dunn). Aara A., grade twelve, Alter Ego (Kathleen Petka). Wednesday P, grade four,
Dark Circus (Veronica Moreno). Emily F.,, grade eleven, Fragmented Self-Portrait
(Meghan Drew). Jessie W., grade eleven, Relationships (Lisa Farrar).
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Pencils, paint, brushes, paper, etc are staples all artists rely on.
Another "must have" product | always have on hand is "The
Masters®" Hand Soap. It effortlessly cleans paint, messy mediums,
and clay off my skin, plus the conditioning agents in it keep my
hands from drying out. | also reach for this soap for all my day
to day chore clean ups like yard work,
gardening, restocking wood, car maintenance,
and so much more! | highly recommend
everyone try this amazing product.
~Kathi Hanson, Artist & Artist Educator

TeeMasTERsS0AP.COM

Touchstone CENTER FOR CRAFTS

Sponsored by PAEA. See website for details.
s Adult, Teen, & Youth Programming

sScholarships, Internships &
Artist Residency Opportunities

TOUCHSTONECRAFTS.ORG
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LINT ROLLER
PRINTS

MATERIALS

® Velvet Underglazes
TP-11Teacher’s Palette
Cotton Glaze

O BisqueTile

% Craft Foam

® Scissors
Lint Roller
O Felt

R Scraper
e Llarge Brush



STEPS

Teach students printmaking
techniques with simple, o
easy materials!

® 1 Apply one generous coat of TP-11
Teacher's Palette Cotton to a bisque tile.

2 Peel one sheet from the lint roller and
stick it to a work surface. Then cut craft foam
shapes that don't overlap but cover the area.

O 3 Pieces can overhang on the sides
but not the top and bottom. Attach the
shapes by firmly rolling the lint roller over
the design.

R 4 Trim the overhanging pieces from the
roller. Then refine the design by cutting
down larger pieces and filling in gaps. Roll
to firmly attach all the parts.

® 5 Pour AMACO Velvet Underglaze on a
piece of felt to create an inkpad. Use a
scraper to spread out the underglaze on
the piece of felt.

6 Ink the roller and print! Be sure to roll
slowly and firmly.

O 7 Tumn the tile and print again using the
second color of AMACO Velvet Underglaze.

® 8 Glaze fire to Cone O5.

RESOURCES

® FOR MORE LESSON PLANS, VISIT .
WWW.AMACO.COM/LESSON _ PLANS!
* 7 .i-‘- WATCH VIDEO TUTORIALS ON

L
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The Paper Square Challenge

Lesson Plan for Grades 3-12

Pfep: Cut brightly colored paper into Experiment: Find as many ways as Assemble: Glue the altered squares
2" squares. possible to alter squares, using just in a quilt-like pattern for display.
glue and scissors.

How many ways can you alter a simple scrap of paper?

Armed with only a glue stick, scissors, and perhaps a tool or two, students
can fold, cut, pierce, punch, crumple, curl, bend, shred, roll, twist, weave,
tear, layer, emboss, and deboss one square after another.

workshops for students of all ages at DickBlick.com/lesson-plans. WS

Request a ®
FREE 2024
DickBlick.com/customer- L ( :

service/catalogs/ DONORS

DickBlick.com 8004478192 CHOOSE






